grams are increasingly being offered for employees in employment settings. Programs on topics such as stress management, smoking cessation, and weight regulation can directly enhance the employee's overall wellness, and indirectly benefit the employer in terms of reduced sick time and improved productivity. As the benefits of such programs are realized by employers, expanded services are developed at many job sites, including such topics as child care and parent education.
Due to the increase of women in the work force, parents are facing difficult issues related to child rearing. Today's working parents have less time at home with their children. The family time should provide the parent with opportunities to teach and learn with their children.
Parent training can offer assistance with difficult issues ranging from parental stress to child management techniques. Parenting is a challenging task and a rewarding experience. Parent education programs can ease stressful parenting situations and improve family interactions. At the same time, management of stress assists employees to become more productive workers.
PARENTING CLASSES
This article describes an economical and practical parenting program that was offered on the job, employing the brown bag lunch format. A brown bag lunch program may provide a forum for programs at business and occupational facilities.
Rationale
This parenting program was directed toward parents with children between the ages of 1 and 5 years. During this period, most parents encounter a number of child rearing problems such as temper tantrums, eating and sleeping difficulties, and noncompliance (Campbell, 1983) during this period which contribute to parental stress (Abidin, 1986) . Most parents do not receive training to handle these difficulties. With some training, parents can learn to manage their children's behavior ef-fectively and gain confidence at the same time.
Format
A series of four, l-hour parenting classes were offered during the noon hour on a university campus. A variety of teaching strategies were employed, including lecture/discussion, simulated practice of parenting techniques, feedback regarding problems parents were currently experiencing in raising their children, and homework review. A blackboard, posters, and video were used as instructional aides. Parents were given a folder for storing the class outline, handouts, and homework Parenting Program as instructional aides. Parents were given a folder for storing the class outline, handouts, and homework assignments.
All sessions were videotaped, allowing parents who missed a class the opportunity to view the material presented during their absence. A parent lending library with a variety of child rearing books was made available. All classes were provided as a benefit with no cost to the employees who attended.
The classes were team taught by two psychologists who are parents of young children. The format for each class was the same. Except for the first class meeting, homework was reviewed at the beginning of each class. This component provided an opportunity for tailoring the class content to the unique situation of each parent and for answering related questions. Sharing common experiences with each other helped the group develop its own unique identity.· Next, new material was presented, along with numerous examples of how it could be used by parents. Parents practiced the new material in simulated situations. A question/answer period followed.
Finally, homework was assigned which involved the parents in practice of the techniques covered during the classes and in keeping records of their successes and failures. At the end of each class, parents were encouraged to raise special concerns with the class instructors (e.g., being a single parent, adoption resources ).
Content
First dass. During the first meeting, a parenting philosophy was presented. Such statements as: "Parenting is important and underrated"; "Every parent is challenged by their young child"; "There is no one best way to parent"; and, "There are no easy answers for all child behavior problems" set the stage for a positive, nonthreatening, and realistic atmosphere for teaching the class material. Parents also were taught how a child's personality develops Parents were taught that they often may respond automatically to their children's problem behaviors without thinking and in a negative emotional manner. and the important role of parents in this process. The primary goal of the first class was to teach parents to establish reasonable expectations for their children. Handouts were used to assist parents to understand how children develop in social, language, motor, and adaptive areas by age. Short vignettes were used to depict situations where parental expectations were too high (e.g., expecting a 2 year old to throw and catch a ball), too low (e. g., parents continuing to dress their 5-year-old daughter), and reasonable or fair (e.g., expecting a 3 year old to stay dry during the day).
During the first class, the central concept of STAR Parenting was introduced. Parents were taught that they often may respond automatically to their children's problem behaviors (such as screaming, tantrums) without thinking and in a negative emotional manner (e. g., yelling, spanking). To break this cycle, STAR Parenting (Fox, in press ) was introduced.
Parents were taught that when their child demonstrated a problem behavior they should first consciously stop themselves from responding immediately (unless the child's safety was in question, such as running into the street). Next they are to think about the problem behavior using such questions as "What do I expect from my child?''''Is that expectation reasonable given the child's age?" Next they are to ask themselves how their child's prob-lem behavior affected them (e.g., embarrassed, angry), and how they can resolve these feelings (e.g., take a deep breath, count to 10, leave the room until they have gained control). Following this brief thought process, parents are taught to respond to their child.
The acronym STAR-Stop, Think, Ask, and Respond-became a strategy which parents were encouraged to use to mediate future interactions with their children. During the subsequent week, parents were asked to record situations where they used STAR parenting.
Second Class. The second class began with a review of assignments, with parents encouraged to share one situation where they tried to use the STAR strategy. Preventing Behavior Problems was then introduced. The rationale for this topic was that many childhood behavior problems could be prevented or lessened if parents would become "proactive" in their parenting. A number of strategies were covered, including positive reinforcement: parents learn to identify appropriate behaviors in their children and to reinforce these behaviors.
Parents were instructed how to improve their children's general compliance. The topic of play was presented as a method of preventing behavior problems and improving cognitive, social, and emotional development.
Third Class. In the third class, parents were taught that no matter how well a parent uses prevention strategies, all children will display normal problem behaviors (such as noncompliance, whining). To respond consistently to these problems, parents were taught four discipline procedures. The choice of discipline method is related to the age of the child and the severity of the problem behavior.
Parents were told that the four strategies-redirection, ignoring, natural consequences, and quiet time (time out)-provide them with the tools they need to discipline their children. However, since the 3 Classes taught to faculty and staff of the university were • well attended and participants indicated that the method positively altered their parenting practices.
1 With more and more companies offering well ness pro-• grams for their employees, it seems reasonable to offer parent training classes to employees as an educational tool and a means of coping with stress. address the needs of parents who have children between 1 and 5 years of age. The university addressed this important health related issue for their employees with very positive results. Perhaps the most important information from the evaluation was the impressive percentage of parents who reported a change in parenting behavior.
The university has maintained a commitment to this important concern by funding additional classes for the next academic year. In addition, new classes are open to faculty, staff (spouses included), and students of the university.
The new program schedule of parenting classes begins with a 4-week STAR class, followed by special topics which include: First Aid and Accident Prevention, Child Health Issues, Eating Habits and Obesity in Children, and School Readiness. Upon completion of the additional classes, parenting groups will be offered to address unique parenting interests (e. g., noncompliance, problem behaviors, building self esteem, parental stress).
Employers in search of parenting classes might look to local hospitals, vast majority of parents encountered also spanked their children, substantial class time was spent discussing the advantages and limitations of this discipline strategy.
Fourth Class. Class four applied the material covered during the first three classes to specific child behavior problems (sleeping, eating, tantrums, aggression) and to specific situations (eating at a restaurant, shopping, visiting in-laws). Parents were taught to plan ahead for situations which, in the past, had resulted in behavior problems (e.g., doctor appointments, long car rides). With foresight and the use of prevention and discipline strategies, parents were taught that many past negative experiences in difficult situations could be lessened or avoided.
Evaluation
An average of 37 employees (range 29 to 41) attended the noon parenting classes. Participants learned of the classes by announcements sent to each department. All university employees were invited to attend classes. Registration was maintained by the personnel office. The classes were centrally located on the campus in a room adjacent to the cafeteria to foster noon time attendance.
At the end of the fourth class, parents anonymously completed a class evaluation. The results indicated that the participants attended 90% of the time. When asked to rate the content of the classes as excellent, good, fair, or poor, 13% rated the content good, and 87% rated the content as excellent. A change in parent practices was also reported. Of those participants completing the evaluation, an overwhelming 91.3% indicated that they had, in fact, changed their parenting practices. In addition, 78.3% indicated that they would like additional parent training.
DISCUSSION
All parents are challenged by their young children. Relatively few community resources are available to 4 Parents are challenged by their young children and by • their jobs and careers. Parenting education at work may help to ease some employee stress and improve their parenting practices.
